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Abstract 
 

The study focused on mitigating impact of covid-19 pandemic through the adoption of blended 

learning in business education in public tertiary institutions in south-south geopolitical zone. 

Two research question and two hypotheses were raised to guide the study. The descriptive 

survey research design was adopted for the study. The population of the study comprised all 

521 business education lecturers in public tertiary institutions in south-south geopolitical zone 

of Nigeria. The entire population was studied without sampling due to its manageable size. The 

instrument used for data collection was a structured questionnaire which was validated by three 

experts. The reliability coefficient of the instrument was established using Cronbach Alpha 

coefficient which yielded reliability co-efficient of 0.87. The mean and standard deviation was 

used to analyze the two research questions while t-test was used to test the null hypotheses at 

0.05 level of significance. The findings of the study revealed that adoption of blended learning 

by business education lecturers is effective in mitigating impact of Covid-19 pandemic; and 

there are several challenges faced by business education lecturers in adopting blended 

learning. The study recommended among other things that business education lecturers should 

adopt blended learning approach despite the challenges as this is effective in encouraging 

students’ active participation as well as enhancing student’s general academic performance.  

 

Keywords: Covid-19 Pandemic, Blended Learning, Business Education, Public Tertiary 

Institutions.  
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Introduction 

The COVID-19 pandemic has affected the lives of many individuals, negatively 

impacting the global economy and sources of livelihoods. UNESCO, (2020), ascertained that 

about 1.2 billion learners are out of school and 73.8% of the world’s school population has 

been affected by school closures due to COVID-19 Pandemic. This crippled the economy of 

the society and has also induce individuals into untold hardship.  Although this has affected 

education access, quality and equality, it has propelled the reshaping of education delivery 

across the world. On March 19, 2020, the Federal Ministry of Education in Nigeria approved 

the closure of all learning institutions. This abrupt closure led to significant disruptions in the 

education system in Nigeria; including learning modes, access to school related services, 

parenting routines, and crisis management capacities of the federal and state ministries of 

education. (Nlebem, 2020) 

According to UNESCO (2020), the closure of schools has affected 36,400,000 primary 

and secondary school learners across Nigeria, including those in internally displaced camps. 

Few of these learners - mostly from financially privileged households - have access to quality 

learning opportunities from the comfort of their homes. Major causes of this inequity include 

limited or non-availability of smartphones or computers and internet services in most homes, 

and the large number of schools that lack the financial and technical capacity to transition from 

in-school to remote learning facilitation. Many schools are limited in their capacity to purchase 

the required infrastructure for remote learning and often do not have teachers with the 

appropriate digital skills. For schools that may be better resourced, it has been challenging 

facilitating practical-oriented subjects and courses that typically engage students through 

laboratory experiments. With the closure of schools, there are very few schools that can afford 

set up and maintain virtual science laboratories where students and the teachers or lecturers can 

work together to simulate experiments (Abbey & Hoxley, 2020).  
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These students will have to make do with learning the theoretical aspects of science 

subjects alone, until schools re-open. The COVID-19 pandemic has also threatened the 

education of children or youths with special needs and disabilities (Nabi, Samina, & 

Humaira, 2018). Without a crisis, this group of the society already experience some form of 

marginalization. Hence, the likelihood of losing learning opportunities during and post-Covid-

19; due to combination of factors including the socio-economic income of their families, and 

the inexperience of parents or guardians in facilitating their learning needs. This has 

necessitated calls by scholars for the adoption of learning models that will allow for flexibility 

and ensure that social distancing measures are maintained. One of such learning style is blended 

learning. 

Kayii and Dambo (2018), states that blended learning is sometimes called hybrid or 

mixed-mode learning. These systems of instructional design use many types of teaching and 

learning experiences and vary in design and implementation across teachers, programmes and 

schools. Blended learning is one of the contemporary trends of education and one of the new 

trends of the teacher in the twenty first century; it can be described as an educational method 

in which more than one means is used for transmitting knowledge and experience to learners 

to achieve the best of the learning outputs (Freihat, 2017); accordingly, this model combines 

the advantages of e-learning and the benefits of classroom education; this education is based 

on the integration between the traditional learning and e-learning (Al-Rimawi, 2016).  

Salamah (2018) stated that some features and characteristics that distinguish blended 

learning as providing a face-to-face communication, which increases the interaction between 

the student and the trainer, (teacher) and students, students among each other, and students and 

content, and reduces the teaching costs through increasing the learning proportion to cost, 

enhancing the humanitarian aspects and the social relations between learners and teachers, 

meeting the needs of each learner according to his abilities, integrating the structural and final 
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evaluation systems, transmitting from the collective learning pattern to the learning 

concentrated on the student and using the physical and virtual materials in the best way. Nisreen 

(2016), identifies the following key benefits of blended learning: opportunity for 

collaboration at a distance: individual students work together virtually in an intellectual 

endeavour as a learning practice; increased flexibility: Technology-enabled learning allows 

for learning anytime and anywhere, letting students learn without the barriers of time and 

location but with the possible support of in-person engagement; increased interaction: 

Blended learning offers a platform to facilitate greater interactivity between students, as 

well as between students and teachers; enhanced learning: Additional types of learning 

activities improve engagement and can help students achieve higher and more meaningful 

levels of learning; learning to be virtual citizens: Learners practice the ability to project 

themselves socially and academically in an online community of inquiry. Digital learning 

skills are becoming essential to be a lifelong learner, and blended courses help learners 

master the skills for using a variety of technologies. 

Given the various benefits the adoption of blended learning can offer in the educational 

programmes. It is imperative that the business education being a programme that equips its 

recipients with the required skills for office work and business venturing consider its adoption 

for training students. However, certain factors could hamper the adoption of blended learning 

in the business education programme. Factors like the experience of the business educators 

could affect their acceptance of the blended learning in teaching. Andreas (2020) opined that 

time was a constraint to less experienced lecturers. In this study, less experienced business 

educators are classified as those who have less than 10 years of experience on the job while 

highly experienced business educators are those with work experience of 10 years and above. 

However, these views have not been empirically proven to be true in the area of study and thus 

demand an empirical investigation. 
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Statement of the Problem 

The Covid-19 virus has presented in its wake a unique challenge to management of 

tertiary institutions in Nigeria. This is evident in the situation where students of business 

education programmes in public owned tertiary institutions stayed several months at home 

without any form of academic activities. These seem to lead to most students engaging in 

criminal and nefarious activities like thuggery, cultism, prostitution and armed robbery. Sadly, 

the institutions failed to adopt effective means of teaching students because of their inability to 

utilize innovative measures like adoption of blended learning in the business education students 

during the pandemic. This makes one to question if business educators really consider blended 

learning as an important tool for mitigating impact of Covid-19 pandemic. Therefore, the study 

sought to mitigate impact of covid-19 pandemic through the adoption of blended learning in 

business education in public tertiary institutions in South-South geopolitical zone.  

Purpose of the Study 

The general objective of study focused on mitigating impact of covid-19 pandemic through 

the adoption of blended learning in business education in public tertiary institutions in south-

south geopolitical zone. More specifically, the study sought to examine; 

1.  the effectiveness of adopting blended learning by business education lecturers in 

mitigating impact of Covid-19 pandemic. 

2. perceived challenges faced by business education lecturers in adopting blended learning 

in public tertiary institutions in South-South geopolitical zone. 

Research Questions 

 The following research questions were raised to guide the study. 

1. How effective is the adoption of blended learning by business education lecturers in 

mitigating impact of Covid-19 pandemic? 
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2. What are the perceived challenges faced by business education lecturers in adopting 

blended learning in public tertiary institutions in south-south geopolitical zone?   

Hypotheses 

The following hypotheses are stated for the study:  

1. There is no significant difference in the mean ratings of business education lecturers on 

the effectiveness of adopting blended learning by business education lecturers in 

mitigating impact of Covid-19 pandemic based on gender.  

2. There is no significant difference in the mean ratings of business education lecturers on 

the perceived challenges faced in adopting blended learning in public tertiary 

institutions in south-south geopolitical zone based on rank of lecturers. 

Methodology  

The descriptive survey research design was adopted in the study. It was carried out in 

South-South geo-political zone of Nigeria. The population of this study was made up of five 

hundred and twenty-one (521) business educators in all public tertiary institutions offering 

business education in South-South Geopolitical Zone of Nigeria. The entire population were 

studied, hence there was no sampling. The instrument for data collection was a structured 

questionnaire known as “Mitigating Impact of Covid-19 through Blended Learning 

Questionnaire (MICBLQ).” The questionnaire was based on a four-point rating scale of 

Strongly Agree (SA), Agree (A), Disagree (D) and Strongly Disagree (SD). The reliability 

coefficient of the instrument was established using Cronbach Alpha which yielded coefficient 

value of 0.87. The entire 521 questionnaires were administered and retrieved. The data 

collected for this study were analyzed using mean and standard deviation to answer the research 

questions while t-test was used to test the null hypothesis at 0.05 level of significance. Using 

the mean, a bench mark of 2.5 was used as a limiting score for acceptance while any score 

below 2.5 were rejected by way of interpretation. On the other hand, a null hypothesis was 
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accepted if the t.calculated value is less than the t.critical value. If the reverse, the null 

hypothesis was rejected.   

Presentation of Results  

The results for this study were obtained from the research questions answered and 

hypothesis tested through the analysis of the data. 

Research Question 1: How effective is the adoption of blended learning by business education 

lecturers in mitigating impact of Covid-19 pandemic? 

Table 1: Mean and Standard Deviation Responses of Respondents on How Effective is the 

Adoption of Blended Learning by Business Education Lecturers in Mitigating Impact of 

Covid-19 Pandemic.   

S/N STATEMENT  𝒙̅ SD Remark 

1. Including technology in education helps set students up for success later in life, 

because computers and other connected devices are so integral to communication 

and business today. 

2.75 1.24 Agree 

2. With new learning apps and other technological advances, students have more 

flexibility to access and engage academia from home. This accessibility could 

translate to a much greater interest in learning and more successful outcomes. 

3.33 0.96 Agree 

3. By making face to face and online learning complementary, blended learning 

creates a truly integrated classroom where the needs of all types of learners can 

be met. 

2.69 1.19 Agree 

4. Keeping business education students engaged, stimulated, and motivated through 

blended learning helps lecturers to be more effective and make greater gains with 

their students. 

3.34 0.96 Agree 

5. Blended learning enables fast learners to advance more quickly, while struggling 

students can move at their own pace and get customized support where they are 

having challenges stuck. 

2.93 1.18 Agree 

 GRAND 3.10 1.09 Agree  
 

Analysis in Table 1 reveals that the mean scores range from 2.69 – 3.40. The 

respondents agreed to all the statements in items 1 - 10. Data on Table 1 shows the grand mean 

score of 3.10, which falls above the cutoff point of 2.50 which is agreed. This shows that the 

adoption of blended learning by business education lecturers in mitigating impact of Covid-19 

pandemic is effective. The grand standard deviation of 1.09 which is above 1 indicates that the 

opinion of the respondents differs much.   

Research Question 2: What are the challenges faced by business education lecturers in 

adopting blended learning in public tertiary institutions in south-south geopolitical zone?   
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Table 2: Mean and Standard Deviation Responses of Respondents on the Challenges faced 

by Business Education Lecturers in Adopting Blended Learning in Public Tertiary 

Institutions in South-South Geopolitical Zone. 

S/N STATEMENT 𝒙 SD Remark 

6. Attitude of business education lecturers towards the use of blended learning approach is 

catered as one of the prevalent challenges along with teachers’ workload and lack of free 

time and support by the university administration. 

2.69 1.19 Agree  

7. Buying the right classroom technology is challenging because the wrong tools bring with 

them an unnecessarily steep learning curve, which means students and teachers spend more 

time figuring out how to use them than actually learning. 

3.34 0.96 Agree  

8. Since blended learning relies on digital tools, students that are tech savvy have an 

immediate edge over students who are not, thus gaining a scholastic advantage as well. 

2.93 1.18 Agree  

9. Participation and attendance may be reduced because when students use personal devices 

such as laptops, tablets, and smartphones, they are only a few taps away from drifting off 

into a game or YouTube, TikTok, Instagram and so on. Even lecturers may be tempted.  

3.15 1.13 Agree  

10. Due to economic, social, and personal circumstances, it is inevitable that not all students 

and even lecturers will have the same level of access to technology. 

2.75 1.24 Agree  

 GRAND 2.99 1.10 Agree 
 

 

Analysis in Table 2 reveals that the mean scores range from 2.52 – 3.40. The 

respondents agreed to all the statements in items 11 - 20. Data on Table 2 shows the grand 

mean score of 2.99, which falls above the cutoff point of 2.50 which is agreed. This shows that 

the statements on Table 2 are the challenges facing business education lecturers in adopting 

blended learning in public tertiary institutions in south-south geopolitical zone. The grand 

standard deviation of 1.10 which is above 1 indicates that the opinion of the respondents differs 

much.   

Research Hypotheses  

H01:       There is no significant difference in the mean ratings of business education lecturers on 

the effectiveness of adopting blended learning by business education lecturers in 

mitigating impact of Covid-19 pandemic based on gender.  
 

Table 3: T-test of Difference in the Mean Responses of Male and Female Respondents on 

the Effectiveness of adopting Blended Learning by Business Education Lecturers in 

Mitigating Impact of Covid-19 Pandemic. 
S/N Category   of Respondents  N Mean  SD t-cal Df Alpha   t-cv Decision  

1. Male  208 2.52 1.01 1.30 519 0.05 1.96 Accepted H0 

 Female  313 2.39 0.17      

2. Male 208 3.10 0.80 6.16 519 0.05 1.96 Rejected H0 

 Female 313 2.55 1.10      

3. Male  208 3.67 0.70 9.0 519 0.05 1.96 Rejected H0 

 Female  313 2.87 1.15      

4. Male  208 3.67 0.70 9.0 519 0.05 196 Rejected H0 

 Female  313 2.86 1.16      

5. Male  208 3.64 0.72 7.56 519 0.05 1.96 Rejected H0 

 Female  313 3.00 1.06      

 Average        5.38      1 .96 Rejected H0 
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Summary of result presented on Table 3 indicates that there was a significant difference 

in the mean rating of male and female business educators on the effectiveness of adopting 

blended learning by business education lecturers in mitigating impact of Covid-19 pandemic. 

This is because the t-calculated value is greater than the t-critical value, which is 5.38 as against 

1.96. Therefore, the null hypothesis is rejected which indicates that there is a significant 

difference in the mean ratings of business education lecturers on the effectiveness of adopting 

blended learning by business education lecturers in mitigating impact of Covid-19 pandemic 

based on gender.   

Ho2: There is no significant difference in the mean ratings of business education lecturers on 

the perceived challenges faced in adopting blended learning in public tertiary institutions in 

south-south geopolitical zone based on rank of lecturers. 
 

Table 4: T-test of Difference in the Mean Responses of Respondents on the Perceived 

Challenges Faced in Adopting Blended Learning in Public Tertiary Institutions in South-

South Geopolitical Zone Based on Rank of Lecturers. 
S/N Category of respondents  N Mean  SD t-cal Df Alpha t-cv Decision  

1. Senior  396 2.68 1.04 9.18 519 0.05 1.96 Rejected H0  

 Junior  125 1.71 0.99      

2. Senior  396 3.01 0.91 10.35 519 0.05 1.96 Rejected H0 

 Junior  125 2.01 1.02      

3. Senior  396 3.45 0.90 11.17 519 0.05 1.96 Rejected H0 

 Junior  125 2.35 1.14      

4. Senior  396 3.45 0.90 11.34 519 0.05 196 Rejected H0 

 Junior  125 2.33 1.14      

5. Senior  396 3.43 0.91 7.70 519 0.05 1.96 Rejected H0 

 Junior  125 2.69 1.03      

 Average     6.66   1.96 Rejected H0 
 

The final t-cal. is 6.66 while the critical t-value is 1.96. Since the t-calculated is greater 

than the t-value, the null hypothesis is rejected. This implies that the mean responses of rank 

of Business educators significantly differ among the lecturers. Thus, there is a significant 

difference in the mean ratings of business education lecturers on the perceived challenges faced 

in adopting blended learning in public tertiary institutions in south-south geopolitical zone 

based on rank of lecturers. 
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Discussion of Findings  

The first finding of the study reveals that the adoption of blended learning by business 

education lecturers in mitigating impact of Covid-19 pandemic is effective. This is true due to 

the fact that including technology in education helps set students up for success later in life, 

because computers and other connected devices are so integral to communication and business 

today. With new learning apps and other technological advances, students have more flexibility 

to access and engage academia from home. This accessibility could translate to a much greater 

interest in learning and more successful outcomes. By making face to face and online learning 

complementary, blended learning creates a truly integrated classroom where the needs of all 

types of learners can be met. Keeping business education students engaged, stimulated, and 

motivated through blended learning helps lecturers to be more effective and make greater gains 

with their students. Blended learning enables fast learners to advance more quickly, while 

struggling students can move at their own pace and get customized support where they are 

having challenges stuck. This finding is in consonance with Kayii and Dambo (2018) study 

who submitted that blended learning achieved significantly higher than the control group taught 

with lecture method. Based on the findings, it was recommended among others that Business 

Education lecturers should adopt Blended Learning approach to encourage students’ active 

participation and also to trigger student’s achievement among others.  

The second finding of the study reveals that there are challenges faced by business 

education lecturers in adopting blended learning in public tertiary institutions in south-south 

geopolitical zone. The perceived challenges as agreed by the respondents include the attitude 

of business education lecturers towards the use of blended learning approach is catered as one 

of the prevalent challenges along with teachers’ workload and lack of free time and support by 

the university administration. Secondly, buying the right classroom technology is challenging 

because the wrong tools bring with them an unnecessarily steep learning curve, which means 

students and teachers spend more time figuring out how to use them than actually learning. 
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Since blended learning relies on digital tools, students that are tech savvy have an immediate edge over 

students who are not, thus gaining a scholastic advantage as well. Participation and attendance may be 

reduced because when students use personal devices such as laptops, tablets, and smartphones, they are 

only a few taps away from drifting off into a game or YouTube, TikTok, Instagram and so on. Even 

lecturers may be tempted. Incoming calls, background noises, and family members walking around all 

contribute to the distraction factor. Due to economic, social, and personal circumstances, it is inevitable 

that not all students and even lecturers will have the same level of access to technology. This finding is 

in agreement with Nabi, Samina and Humaira (2018) study which shows that challenges of blended 

learning included technical problems hindering internet access, technological competency gap, 

teachers’ workload and weak audio/video connectivity during Skype (or Zoom) sessions.  

Conclusion  

This study examined mitigating impact of Covid-19 pandemic through the adoption of blended 

learning in business education in public tertiary institutions in south-south geo-political zone. From the 

findings of the study, it was concluded that adoption of blended learning in business education in public 

tertiary institutions can be used to mitigate impact of Covid-19 pandemic. The study findings revealed 

that the adoption of blended learning is effective. However, there are several challenges facing business 

education lecturers in adopting blended learning in public tertiary institutions in south-south 

geopolitical zone. On the part of the study, it was found that there is positive attitude of business 

education students towards adoption of blended learning in the era of covid-19 pandemic. 

Recommendations 

Based on the findings of the study, the following recommendations were made: 

1. Business Education lecturers should adopt Blended Learning approach as this is effective in 

encouraging students’ active participation as well as enhance student’s academic performance. 

2. Government at all levels should ensure that adequate blended learning facilities be provided to 

enhance teaching and learning of vocational courses like Business Education.  

3. It is recommended that business education lecturers should encourage their students to maintain 

the positive attitude towards blended learning as well as continue to attend virtual classes and 

participate in online activities. 
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