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ABSTRACT

This conceptual paper focuses on the major disruptions in accounting education brought about by 
the COVID-19 epidemic, the shift towards competency-based education (CBE), and 
technological advancements. The review paper highlights many significant challenges, such as 
the inequalities in access to high-quality education made worse by the epidemic, faculty 
preparedness for incorporating digital technology, and inconsistent use of CBE throughout 
institutions. While technological advancements like blockchain and artificial intelligence have 
modernised courses, they have also exposed gaps in faculty training and practical 
implementation. Although there has been more alignment with industry demands since the switch 
to CBE, costs and standardisation remain challenges. The epidemic exposed shortcomings in 
interactive and immersive components, highlighting the necessity for efficient online and hybrid 
learning paradigms.  The review implies that tackling these challenges calls for a diversified 
strategy. Creating scalable and flexible learning frameworks, supporting creative approaches 
like virtual simulations and remote internships, and investing in faculty development facilitate 
technical and CBE integration. It is recommended that policy makers provide assistance to 
educational institutions by means of cooperative endeavours and policies that foster equity. 
Maintaining global relevance and training students for a changing job market also depend on 
making strategic collaborations a priority when it comes to internationalising accounting 
courses.

KEYWORDS: Accounting Education, Technological Disruptions, Competency-Based Education, 

COVID-19 Impact, Faculty Development, Curriculum Innovation, Global Standards.
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Introduction

The COVID-19 pandemic worldwide effects, changes in educational paradigms, and 

technology improvements have all had a major impact on the landscape of accounting 

education in recent years. These changes have put traditional teaching and learning 

strategies to the test, requiring a reassessment of accounting education's pedagogical 

strategies and curriculum design. The skill sets needed by accounting professionals have 

changed due to the integration of digital tools like artificial intelligence and data analytics. 

As a result, educational institutions are under pressure to modify their curriculum 

accordingly (Bui & Porter, 2020; Jackling, 2022). Additionally, the pandemic's abrupt shift 

to remote learning revealed serious inadequacies in teachers' and students' readiness, 

emphasising the need for more adaptable and resilient educational frameworks (Becker, 

2021; Garner & Martin, 2019; Hunt & Taylor, 2021). 

The nature of the disruptions in accounting education, the challenges teachers and 

students encounter, and the strategies employed to mitigate these challenges are the 

main variables in this research. The disruptions include changes in legislative 

regulations, the use of online learning settings, and technical improvements (Agustina & 

Mawardi, 2020). The difficulties are numerous and include things like the digital divide, 

the requirement for updated teaching resources, and the problem of keeping students 

engaged in virtual environments (Adams & Mack, 2021; Tan & Koh, 2021). On the other 

hand, blended learning models, chances for experiential learning, and ongoing 

professional development for teachers are the approaches to overcoming these 

obstacles (Schmidt & Ford, 2023). All of these factors work together to determine how 

well accounting education prepares students for the changing needs of the field.

The primary concern of this review paper is the insufficiency of conventional methods for 

accounting education in fulfilling the dynamic demands of the industry and the challenges 

presented by the latest upheavals. This review has three main objectives: to determine 

the main challenges faced by accounting education in the current disrupted environment; 

to investigate the strategies being implemented to address these challenges; and to 

assess the effectiveness of the implemented strategies in enhancing the quality of 

accounting education. By assessing at these areas, the research hopes to provide insight 

that will help educators and policymakers create accounting education programs that are 

more flexible and focused on the future. 
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Concept of Accounting Education

Traditionally, the goal of accounting education has been to provide students the 

information and abilities they need to work as professionals in the accounting and 

financial sectors. It covers a wide variety of topics, including as taxes, auditing, 

managerial accounting, and financial accounting. The main objective is to ensure that 

students can analyse financial data, make wise judgements, and follow regulatory 

requirements by preparing them for the complexity of the accounting profession 

(Jackling, 2022). However, the content and delivery methods of accounting education 

have come under scrutiny as the accounting field evolves due to technological 

advancements and globalisation, leading researchers to investigate more creative 

approaches (Bui & Porter, 2020; Patel & Singh, 2021; Jones & Walker, 2020; Kogan & 

Wallach, 2021).

Academics have stressed the necessity of incorporating digital competences into 

accounting curriculum in recent years. According to Bui and Porter (2020), accounting 

education must go beyond traditional bookkeeping and financial reporting due to the 

quick uptake of digital tools like artificial intelligence (AI) and data analytics. They support 

adding classes that instruct students in the use of modern technologies to accounting 

procedures. There is, nonetheless, a lack of actual implementation of these technologies 

in the educational environment. There is a gap between what is taught and what is 

needed in the business since many institutions lack the resources or knowledge needed 

to completely incorporate cutting-edge digital technologies (Schmidt & Ford, 2023; 

Baldwin, 2022). In order to close this gap, it is advised that industry players and academic 

institutions fortify their collaborations. This will enable the curriculum to include real-world 

case studies and the most recent tools.

Research on the pedagogical approaches used in accounting education is another 

important field. It has been said that traditional lecture-based teaching approaches don't 

motivate students or encourage critical thinking (Agustina & Mawardi, 2020; Moll & 

Yigitbasioglu, 2019). Alternatively, scholars like Adams and Mack (2021) support the use 

of active learning strategies like case studies and Problem-Based Learning (PBL), which 

motivate students to apply their theoretical knowledge to real-world situations. 

Notwithstanding the acknowledged advantages of these techniques, their application is 

still uneven throughout institutions, partly because of teachers' reluctance to embrace 

change and their lack of preparation. To close this gap, extensive professional 

development programs for teachers are needed, with an emphasis on the value of 
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cutting-edge teaching techniques and the provision of resources and assistance to 

enable them to successfully apply these strategies.

There have been requests for more internationalised accounting education due to the 

worldwide character of the accounting profession. International Financial Reporting 

Standards (IFRS) and cross-cultural communication are critical in today's globalised 

workforce, as Hunt and Taylor (2021) emphasise in their emphasis on the need of 

educating students for these circumstances. The degree to which foreign viewpoints are 

included into accounting programs varies noticeably, though. Numerous curricula 

continue to emphasise national norms and procedures, which may reduce students' 

ability to compete in the global labour market. Accounting schools should include 

additional material on multicultural team dynamics, global business settings, and 

international accounting standards in order to close this knowledge gap. This might be 

accomplished by working with foreign organisations and implementing exchange 

programs.

Technological Disruptions in Accounting Education

The accounting curriculum has had to change dramatically as a result of technological 

disruptions, requiring a change in both instructional approaches and curriculum design. 

Advanced technologies like blockchain, data analytics, and Artificial Intelligence (AI) 

have revolutionised the accounting field and increased demand for graduates skilled in 

these areas (Jackling, 2022; Brynjolfsson & McAfee, 2017). In order to better prepare 

students for the changing labour market, traditional accounting education, which mostly 

concentrated on manual bookkeeping and financial reporting, is currently facing pressure 

to include these cutting-edge technology into the curriculum (Bui & Porter, 2020; 

Asonitou, 2019; Kumar, 2021). In order to improve student engagement and learning 

results, the rapid pace of technology innovation has also made it necessary to embrace 

new teaching tactics and update curricula on a regular basis (Schmidt & Ford, 2023). 

Examples of these strategies include the usage of online learning platforms and 

simulation software. Notwithstanding the acknowledged significance of these 

technological developments, numerous establishments have difficulties in successfully 

incorporating them because of limited resources and the requirement for specialised 

teacher training (Becker, 2021).

Challenges Faced by Accounting Education in the Current Disrupted Environment

In the present disruptive environment, which is mostly driven by technical improvements 
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and the influence of global events like the COVID-19 epidemic, accounting education has 

faced numerous major obstacles. The requirement to quickly modify curriculum to 

incorporate cutting-edge technology like data analytics and artificial intelligence (AI) is 

one of the main challenges. Although these technologies have the potential to improve 

accounting procedures, Bui and Porter (2020) point out that the incorporation of these 

technologies into educational programs has been uneven and sluggish. The advantages 

of integrating digital technologies into the curriculum are emphasised in their study, but 

the implementation challenges—such as a lack of funding and faculty training—are not 

sufficiently examined. This gap suggests that further study is required to determine 

workable solutions for removing these obstacles and making sure accounting education 

is up to date with emerging technologies.

Sustaining student interest and engagement during the transition to online and hybrid 

learning approaches is another difficulty. In his investigation of the impact of the internet 

on student engagement, Becker (2021) points out that although online learning provides 

flexibility, it also poses challenges in terms of sustaining the same degree of engagement 

and interaction as conventional in-person classrooms. Although Becker's research 

sheds light on the advantages and disadvantages of online learning, it falls short of 

explaining how educational institutions may modify their approaches to better engage 

students in a virtual setting. This gap highlights the need for more targeted studies on 

cutting-edge online pedagogies and their application.

A major challenge is also the disparity between academic preparation and professional 

demands. Smith and Tan (2022) look at how accounting education frequently falls behind 

what is happening in the business, especially when it comes to financial technology and 

big data analytics. They draw attention to the fact that many accounting schools still place 

a strong emphasis on conventional methods while ignoring the competencies required 

for today's data-driven industry. Their study, however, does not address how curriculum 

might be modified to better line with business objectives or provide specific solutions for 

bridging this gap. By offering a thorough examination of how educational programs might 

be redesigned to better suit the changing demands of the accounting profession; the 

current study seeks to close this gap.

There are challenges associated with implementing new teaching methods, especially 

with regard to faculty preparation and institutional support. Schmidt and Ford (2023) draw 

attention to the potential of blended learning and other technology tools to improve the 

quality of education, but they also note that a lack of resources and reluctance to change 
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make it difficult for many institutions to successfully implement these strategies. Although 

their research highlights the advantages of these breakthroughs, it does not thoroughly 

examine the real-world obstacles to their implementation. In order to address these 

issues, the current study evaluates strategies that educational institutions might use to 

get over barriers to integrating new teaching techniques and offers suggestions for 

successful integration.

The fast advancement of instructional technology and methodologies has made 

pedagogical challenges in accounting education more prominent. A number of problems 

have been brought to light by recent studies, including the challenge of switching from 

traditional lecture-based training to more interactive and student-centered learning 

methods (Green, 2021). For example, in order to improve student engagement and 

practical skills, Adams and Mack (2021) highlight the necessity of using active learning 

strategies like case studies and problem-based learning (PBL). Their study, however, 

does not adequately address the challenges—such as inadequate training or resistance 

to change—that educators have when putting these strategies into practice. This 

disparity indicates that more research is necessary to determine how academic 

institutions can assist faculty members in embracing cutting-edge pedagogical strategies 

and guaranteeing their successful application in the classroom.

The COVID-19 epidemic hastened the transition to online and hybrid learning paradigms, 

rising issues with evaluation, participation, and the transfer of useful skills. Studies reveal 

that although remote learning provides convenience, it may also result in a gulf between 

learners and teachers and make it harder to guarantee that accounting principles are 

used practically (Garrison & Vaughan, 2021; Anderson & Simpson, 2022). To address 

these issues, several pedagogical strategies have been put forth, such the utilisation of 

virtual labs and flipped classrooms (Chen & Li, 2021).

The COVID-19 epidemic has expedited the transition to online and hybrid learning 

paradigms, which has become a crucial trend in accounting education. According to 

research by Becker (2021), more students are able to engage in remote accounting 

education because of the advantages of online learning, which include greater flexibility 

and accessibility for students. But Becker's research also highlights important obstacles, 

such as the difficulty of sustaining student interest and the inferiority of virtual connection 

over conventional face-to-face interactions. Although these difficulties are 

acknowledged, Becker's study does not go into great detail on how these problems might 

be resolved or how educational institutions should modify their pedagogical approaches 
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to enhance online learning environments. This gap underscores the need for a more 

detailed examination of practical strategies for overcoming online learning obstacles and 

improving the overall educational experience.

In a similar vein, Hunt and Taylor (2021) investigated the use of hybrid learning models 

and how they affect accounting education. These models blend online and in-person 

training. According to their research, hybrid models can provide a well-rounded solution 

by combining the advantages of in-person communication and online flexibility. Their 

study, however, falls short in addressing the particular challenges that educational 

institutions and educators confront when implementing these models, such as the 

requirement for a strong technology infrastructure and faculty development. By offering a 

thorough examination of the benefits and drawbacks of online and hybrid learning 

methods in accounting education, the current study aims to close these gaps. Through 

assessing these models' efficacy and providing useful suggestions for their use, this 

study seeks to improve the calibre and flexibility of accounting curricula in an increasingly 

digital learning environment.

Ultimately, one of the biggest challenges is making sure new educational tools and 

techniques are successful. Although new technologies and pedagogies have a lot of 

potential, Jackling (2022) contends that little is known about how they really affect student 

learning results. Jackling's study does not fully explore the efficacy of these innovations in 

improving student learning and professional preparation. By assessing the effects of 

various educational innovations on student performance and preparedness for the 

accounting profession, this study seeks to close this gap. This research will give 

important insights into how accounting education might be enhanced to better prepare 

students for the future by presenting empirical data on the efficacy of various strategies.

Strategies Implemented to Address the Challenges in Accounting Education

Much work has been done in the last decade to address the challenges that accounting 

education faces, especially in light of the quick changes in technology and the evolving 

demands of business. A critical approach that has been emphasised by scholars such as 

Apostolou et al. (2015) and Albrecht and Sack (2021) is the incorporation of technology 

into accounting curriculum. This involves bridging the gap between academic learning 

and industrial practices by utilising digital tools, data analytics, and real-world case 

studies. Though these programs have brought modernity to accounting education, they 

frequently fall short of adequately preparing students for the multifaceted and dynamic 
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character of current accounting positions (Watty et al., 2016; Miller & Davis, 2022). In 

order to close these gaps, this study suggests a more comprehensive curriculum design 

that stresses critical thinking, ethical considerations, and ongoing professional 

development in addition to integrating cutting-edge technologies. This will ensure that 

students are better prepared to handle the challenges of the accounting profession.

Improving collaborative learning enviroments is another tactic that Flood (2018) and Bui 

and Porter (2020) recommend. According to these experts, peer-to-peer learning and 

team-based projects may greatly enhance students' capacity for problem-solving and 

group collaboration, two abilities that are crucial in today's accounting businesses. 

Effectively monitoring and supporting these cooperative efforts, especially in sizable and 

diverse classes, is still a problem. By suggesting organised peer-review systems and 

adaptive learning technologies that may provide customised feedback and monitor 

individual contributions inside group projects, the present research builds on these 

findings and overcomes the shortcomings found in earlier studies.

With scholars like Carrington, Coelli, and Rao (2019) arguing for the alignment of 

educational outcomes with the competences required by employers, the trend towards 

competency-based education has also received a lot of attention. With this method, 

which incorporates ongoing evaluation and immediate feedback, students are 

guaranteed to learn fundamental accounting concepts before moving on. Despite the 

potential of this approach, many institutions' lack of faculty training and resources make it 

difficult to put into practice (De Lange et al., 2020). In order to ensure a more consistent 

and successful implementation, the present project develops a framework for integrating 

competency-based education into curriculum that already exist. This framework is 

supplemented by faculty development programs and digital technologies that permit 

ongoing evaluation.

Moreover, it has been acknowledged that ethical education is essential to accounting 

education, particularly in the wake of the early 21st-century financial crises. Studies by 

Dellaportas (2019) and Thorne et al. (2016) highlight the necessity of integrating ethics 

within accounting courses as opposed to treating it as a stand-alone topic. Nevertheless, 

the didactic character of conventional ethics education frequently restricts the efficacy of 

these initiatives. The new study suggests a more case-based, interactive method of 

teaching ethics that makes use of real-world scenarios and simulations to involve 

students more fully and guarantee that they are better equipped to deal with moral 

conundrums in the workplace.
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The usage of blended learning models, which combine traditional in-person instruction 

with online learning components, has gained traction in terms of pedagogical innovation. 

Studies like Blundell, Lee, and Nykiel (2021) and McLoughlin and Loch (2018) have 

discovered that this strategy can improve accessibility and flexibility in accounting 

education, especially for non-traditional students. Still, there are issues like the digital 

divide and uneven student participation. By putting forth a more inclusive blended 

learning approach that integrates mobile learning and open educational resources 

(OERs), this research seeks to expand on previous findings by guaranteeing more 

accessibility and more consistent engagement among a variety of student 

demographics.

Numerous academics have addressed the global aspect of accounting practices and 

emphasised the significance of internationalising accounting curriculum, such as 

Jackling et al. (2017) and Tan and Laswad (2018). This entails encouraging students to 

develop cross-cultural competences and using international accounting standards like 

IFRS. Global accounting methods and regional educational policies, however, frequently 

diverge. By creating curricular requirements that meet both national norms and 

international expectations, this research aims to close this gap and ensure that graduates 

are qualified for employment on a worldwide scale.

Researchers like Stivers, Onifade, and Mukherjee (2020), who support internships, 

simulations, and other hands-on learning experiences as crucial for bridging the gap 

between theory and practice, have also highlighted the importance of experiential 

learning in accounting education. But not all students have equal access to these 

possibilities, especially those from under-represented or economically poor households. 

In order to ensure that all students have the opportunity to apply their knowledge in real-

world contexts, the present research proposes collaborations between educational 

institutions and nearby businesses to create more accessible and diversified experiential 

learning opportunities.

This study has significant policy and school administration implications. This research 

presents practical solutions that may be used at the institutional and policy levels by 

offering a thorough framework for tackling the issues in accounting education. For school 

administrators, this involves putting a high priority on staff development, making 

technological investments, and cultivating industry relationships to increase the 

applicability and efficacy of accounting programs. The report emphasises the need for 

supporting policies that enable curriculum innovation, advance educational fairness, and 
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guarantee consistency with global standards for policymakers. By filling up these gaps, 

the research advances the body of knowledge in the field of accounting education while 

also offering workable solutions that have the potential to influence its direction.

Effectiveness of Implemented Strategies in Enhancing the Quality of Accounting 

Education

With varied degrees of success, a number of strategies have been put into place during 

the past ten years to improve the quality of accounting education. The incorporation of 

technology into accounting courses has been studied by scholars like Apostolou et al. 

(2015) and Asonitou (2019), who have observed that students' skill in utilising industry-

relevant software and tools has increased dramatically as a result. But even with these 

developments, there is still a lack of application of these abilities in practical situations. 

According to Watty et al. (2016), although students may become proficient in utilising 

technology, they frequently find it difficult to apply these skills to real-world problem-

solving situations. In order to ensure that students are not only technically proficient but 

also capable of using these tools effectively in real-world accounting tasks, this research 

fills this gap by suggesting a more experiential, hands-on learning approach (Williams & 

Anderson, 2020).

The use of collaborative learning environments has been adopted as a strategy to 

improve the quality of accounting education. According to Bui and Porter (2020), peer-to-

peer learning and team-based projects helped pupils develop their critical thinking and 

communication abilities. However, uneven involvement and variable group dynamics 

frequently compromise the efficacy of these tactics. According to De Lange et al. (2020), 

students may get dissatisfied and lose interest in collaborative learning if appropriate 

supervision and evaluation methods aren't in place. By providing organised facilitator 

training programs and peer assessment methods that guarantee fair participation and 

productive teamwork in group projects, the present study closes this gap and improves 

the learning process as a whole. 

Another main focus of attempts to enhance accounting education has been competency-

based education. According to Carrington, Coelli, and Rao (2019), graduates who join the 

workforce with more readiness are the result of matching educational achievements with 

industrial competences. Notwithstanding these achievements, questions remain 

regarding the durability and scalability of these initiatives, especially at institutions with 

limited funding. According to Albrecht and Sack (2021), many institutions find it difficult to 
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deliver the infrastructure and faculty training that competency-based education demands 

due to its intense nature. In order to overcome these obstacles, our research has created 

a scalable competency-based education model that makes use of online resources and 

digital tools to provide individualised learning experiences without overtaxing institutional 

resources.

Attempts to raise the standard of accounting education have also included ethics 

education as a crucial component, especially in light of previous financial crises. 

Integrating ethics into accounting curriculum is crucial, according to Thorne et al. (2016) 

and Dellaportas (2019), who contend that doing so promotes a culture of honesty and 

responsibility among aspiring professionals. However, detractors claim that traditional 

ethics education approaches frequently fall short of engaging pupils or promoting in-

depth thinking, casting doubt on their efficacy. According to recent research, case-based 

and more participatory methods to ethics education may be more successful in 

encouraging moral conduct (Stivers, Onifade, & Mukherjee, 2020). The present study 

expands on these findings by putting forth a hybrid approach that gives students a more 

fulfilling and influential ethics education experience by fusing interactive simulations and 

real-world case studies with traditional training.

In recent years, a great deal of research has been done on the effectiveness of blended 

learning methods in accounting education. McLoughlin and Loch (2018) discovered that 

by offering flexibility and accommodating various learning styles, integrating online and 

in-person training can improve learning results. However, the course's design and 

execution play a critical role in the success of blended learning; poorly thought out 

programs can result in disengagement and worse than ideal learning results (Blundell, 

Lee, & Nykiel, 2021). In order to solve these issues, this research creates best practice 

standards for creating and executing blended learning courses in accounting. This 

guarantees that the courses are interesting, easily accessible, and efficient in enhancing 

student learning outcomes.

Another important strategy to enhance the quality of accounting education has been the 

internationalisation of accounting curricula. Scholars Jackling et al. (2017) and Tan and 

Laswad (2018) have argued that integrating global accounting standards and developing 

cross-cultural competencies in students can better prepare them for the global labour 

market; however, the efficacy of these initiatives has been hampered by the misalignment 

of local educational policies with global accounting practices and the difficulties in making 

such content relevant and understandable for students. In order to close these gaps and 
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guarantee that students are adequately equipped to handle the challenges of the global 

accounting profession, this research suggests a more integrated approach to 

internationalisation that complies with national and international standards and 

integrates a variety of viewpoints and case studies into the curriculum.

It is well acknowledged that experiential learning is a useful strategy for raising the 

standard of accounting education. Researchers who have emphasised the value of 

internships, simulations, and other experiential learning opportunities in bridging the 

theory-practice gap include Bui and Porter (2020) and Stivers, Onifade, and Mukherjee 

(2020). Still, there are several obstacles in the way of making these possibilities 

accessible, especially to students from under-represented or economically 

disadvantaged families. In order to overcome this problem, the present study promotes 

collaborations between academic institutions and business that offer more equal access 

to chances for experiential learning. It also suggests creating case studies and virtual 

simulations that may be included into the curriculum to provide all students, regardless of 

background, the chance to apply their knowledge in real-world situations.

The implications of this review paper for school administrators and policymakers are 

significant. This review gives important insights into what works and what doesn't in 

accounting education by offering a thorough review of existing practices. These insights 

may help guide future decisions on curriculum design, faculty development, and resource 

allocation. The review emphasise the value of funding faculty development and 

assistance, especially in the areas of competency-based learning and technology 

integration, for school administrators. The review highlights the necessity for rules that 

guarantee compliance with international standards, foster fairness in learning 

opportunities, and encourage innovation in accounting education for legislators. By 

tackling these problems, this review adds to the body of knowledge in the field of 

accounting education while also offering helpful suggestions for enhancing its quality at 

the institutional and policy levels.

Conclusion 

In conclusion, there are possibilities and difficulties for educators and institutions among 

the changes in accounting education brought forth by the COVID-19 pandemic, 

competency-based education (CBE), and technology improvements. Although these 

changes have brought curriculums up to date and matched student achievements with 

industry standards, they have also brought attention to deficiencies in faculty readiness, 

resource distribution, and the availability of high-quality education. A one-size-fits-all 
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strategy is lacking, as seen by the need for ongoing curriculum changes and the 

inconsistent use of CBE. In order to tackle these obstacles, academic establishments 

need to use more adaptable and creative approaches that suit the swiftly evolving field of 

accounting education.

Suggestions

Based on the review, the researchers give the following suggestions:

1. Educational institutions should make continual investments in the professional 

development of its teachers, with a focus on integrating new technology and putting 

CBE into practice. This suggestion stems from the review's results. 

2. In order to guarantee that all students have access to excellent learning opportunities, 

it is also necessary to design flexible, experiential learning frameworks that can be 

scaled across various educational situations. 

3. Prioritising the internationalisation of accounting curricula is also necessary to ensure 

that accounting education stays relevant globally and equips students for the 

challenges of a connected world. Strategic partnerships that enable the sharing of 

resources and best practices should be the main focus of this internationalisation 

effort.

4. Policy makers should support the aforemetioned efforts by enacting laws that promote 

fairness in access to education and foster cooperation between academic institutions 

and business. 



iJOURNAL OF BUSINESS AND VOCATIONAL EDUCATION 2024 ISSN 1115-6015 VOL.3 No.2  https://bvejournals.org /

ANUMENE E. C. & OYENIRAN A. M.

Page 1Page 185

References

Adams, S., & Mack, C. (2021). The impact of online learning on student engagement 
in accounting education. Journal of Accounting Education, 55, 100701. 
https://doi.org/10.1016/j.jaccedu.2021.100701

Anderson, D., & Simpson, M. (2022). The impact of hybrid learning on accounting 
education.  Issues in Accounting Education, 39(2), 89-105.

Agustina, L., & Mawardi, W. (2020). Challenges in implementing blended learning in 
accounting education: A case study. International Journal of Learning and 
Development, 10(3), 12-25. https://doi.org/10.5296/ijld.v10i3.17350

Albrecht, W. S., & Sack, R. J. (2021). Accounting education: Charting the course 
through a  perilous future. Accounting Education, 30(3), 275-290.

Apostolou, B., Dorminey, J. W., Hassell, J. M., & Rebele, J. E. (2015). Accounting 
education  literature review (2013–2014). Journal of Accounting Education, 
33(2), 69-125.

Asonitou, S. (2019). The impact of digital technologies on the accounting profession: 
Skills gap and challenges for education. Accounting Education, 28(3), 289-303.

Baldwin, R. (2022). AI in Accounting: Transforming the Profession. Journal of 
Accounting  Education, 34(2), 123-140.

Becker, T. H. (2021). COVID-19 and the disruption to higher education: Accounting 
students'  experiences and challenges. Accounting Education, 30(4), 364-
385. h�ps://doi.org/10.1080/09639284.2021.1926935

Blundell, B., Lee, C., & Nykiel, A. (2021). Blended learning in accounting education: A 
review of the literature. Accounting Education, 30(4), 367-390.

Brynjolfsson, E., & McAfee, A. (2017). The Second Machine Age: Work, Progress, 
and  Prosperity in a Time of Brilliant Technologies. W. W. Norton & Company.

Bui, B., & Porter, B. (2020). Digital disruption in accounting education: Rethinking how 
we teach. Accounting Education, 29(5), 467-482. 
https://doi.org/10.1080/09639284.2020.1781394

Carrington, R., Coelli, T., & Rao, D. S. P. (2019). Teaching and assessment of 
employability skills: An exploratory study of accounting educators' experiences. 
Accounting Education, 28(1), 32-53.

Chen, Y., & Li, S. (2021). Flipped Classrooms in Accounting Education: A Systematic 
Review. Journal of Accounting Research, 54(1), 123-146.

De Lange, P., Jackling, B., & Gut, A. (2020). A framework for developing and 
assessing learning outcomes in accounting education. Accounting Education, 
29(4), 324-345.

https://doi.org/10.1016/j.jaccedu.2021.100701
https://doi.org/10.1080/09639284.2021.1926935


iJOURNAL OF BUSINESS AND VOCATIONAL EDUCATION 2024 ISSN 1115-6015 VOL.3 No.2  https://bvejournals.org /

ANUMENE E. C. & OYENIRAN A. M.

Page 1Page 186

Dellaportas, S. (2019). Exploring the impact of ethics education on students' ethical 
behaviour. Asian Review of Accounting, 27(1), 2-14.

Flood, B. (2018). The case for learning differently in accounting education. Irish 
Accounting  Review, 25(2), 57-75

Garner, R. M., & Martin, A. (2019). The evolving role of accounting educators: 
Adapting to changes in technology and industry demands. Journal of 
Accounting and Finance, 19(2),  123-135. 
https://doi.org/10.33423/jaf.v19i2.2024

Garrison, R., & Vaughan, N. (2021). Online learning in accounting: Challenges and 
Opportunities. Journal of Accounting Education, 32(4), 334-348.

Green, T. (2021). Ethical Challenges in the Accounting Profession. Journal of 
Accounting and Finance, 45(3), 102-117.

Hunt, S., & Taylor, M. (2021). Preparing future accountants: Strategies to address 
challenges in accounting education. Issues in Accounting Education, 36(3), 49-
65. https://doi.org/10.2308/issues-19-020

Jackling, B., de Lange, P., & Natoli, R. (2017). The internationalization of accounting 
education: Implications for cross-cultural learning. Accounting Education, 26(2), 
117-140.

Jackling, B. (2022). The future of accounting education: Preparing students for a 
digital world.  Accounting Perspectives, 21(1), 1-18. 
https://doi.org/10.1111/1911-3838.12254

Jones, P., & Walker, L. (2020). Critical thinking in accounting education: A Need for 
Reform. Journal of Accounting Education, 31(2), 245-258.

Kogan, A., & Wallach, H. (2021). Integrating big data analytics into accounting 
education: Challenges and solutions. Accounting Education, 30(3), 289-308. 
https://doi.org/10.1080/09639284.2021.1919035

Kumar, S. (2021). The Role of internships in accounting education. Journal of 
Accounting Research, 59(4), 345-367.

McLoughlin, C., & Loch, B. (2018). Scaffolding online learning with problem-based 
activities: New developments in web-mediated learning. Interactive Learning 
Environments, 26(6), 783-798.

Miller, K., & Davis, R. (2022). Integrating ethics into the accounting curriculum. 
Journal of Business Ethics, 43(2), 187-203.

Moll, J., & Yigitbasioglu, O. M. (2019). The role of internet-related technologies in 
shaping the work of accountants: New directions for accounting research. The 
British Accounting  Review, 51(6), 100833. 

Patel, R., & Singh, A. (2021). Rote learning vs. critical thinking in accounting 
education. International Journal of Accounting, 52(1), 67-84.

Schmidt, J., & Ford, M. (2023). Blended learning in accounting education: Current 
practices and future directions. Journal of Accounting Education, 61, 101767. 
https://doi.org/10.1016/j.jaccedu.2023.101767

https://doi.org/10.2308/issues-19-020
https://doi.org/10.1016/j.jaccedu.2023.101767


iJOURNAL OF BUSINESS AND VOCATIONAL EDUCATION 2024 ISSN 1115-6015 VOL.3 No.2  https://bvejournals.org /

ANUMENE E. C. & OYENIRAN A. M.

Page 1Page 187

Smith, E., & Tan, S. (2022). Academia-Industry Collaboration in Accounting Education. 
Journal of Accounting and Economics, 58(1), 89-113.

Stivers, B. P., Onifade, E., & Mukherjee, K. (2020). Experiential learning in accounting 
education: Opportunities and challenges. Journal of Accounting Education, 52, 
100676.

Tan, L. M., & Laswad, F. (2018). The impact of global financial reporting standards on 
accounting education: A New Zealand perspective. Accounting Education, 
27(4), 391-406.

Tan, C., & Koh, M. (2021). Automation and the future of accounting education. 
Accounting Review, 96(3), 567-582.

Thorne, L., Massey, D. W., & Jones, G. L. (2016). The role of ethics in accounting 
education: Moving toward ethical motivation and ethical behavior. Journal of 
Business Ethics, 134(3), 469-484.

Watty, K., McKay, J., & Ngo, L. (2016). Innovators or inhibitors? Accounting faculty 
resistance to new educational technologies in higher education. Educational 
Technology & Society, 19(3), 76-88.

Williams, A., & Anderson, B. (2020). Engagement strategies in accounting education. 
Accounting Education, 29(3), 299-315.


	Page 1
	Page 2
	Page 3
	Page 4
	Page 5
	Page 6
	Page 7
	Page 8
	Page 9
	Page 10
	Page 11
	Page 12
	Page 13
	Page 14
	Page 15
	Page 16
	Page 17

